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navigating the present and imagining the future 
(forthcoming in Journal of Youth Studies) 
 
Giulia Carabelli & Dawn Lyon 




This article discusses the findings of the Imagine Sheppey project (2013-14) which 
VWXGLHGKRZ\RXQJSHRSOHDUHµRULHQWHG¶WRZDUGVWKHIXWXUH7KHDLPDQG approach 
of the project was to explore future imaginaries in a participatory, experimental, 
and performative way. Working with young people in a series of arts-based 
workshops, we intervened in different environments to alter the space as an 
experience of change ± temporal, material, symbolic. We documented this process 
visually and made use of the images produced as the basis for elicitation in focus 
groups with a wider group of young people. In this article we discuss young 
SHRSOH¶V IXWXUHRULHQWDWLRQV Whrough the themes of reach, resources, shape, and 
value. In so doing, we reflect on the paths that our young respondents traced to 
connect their presents to what is next, what we call their modes of present-future 
navigation. We explore the qualities and characteristics of their stances within a 
wider reflection about how young people approach, imagine and account for the 
future. 
 






and educational settings in the UK and beyond. On the one hand young people 
are positioned in linear intergenerational relationships as the bearers of the future 
hopes oIRWKHUVDQGµVRFLHW\¶PRUHJHQHUDOO\RQWKHRWKHUWKH\DUHGHQLJUDWHGIRU
not adequately living up to these investments. Their aspirations are too low or their 
expectations are insufficiently grounded (Roberts et al, 2014). In the field of youth 
studies, WKHUH LV PXFK UHVHDUFK DERXW \RXQJ SHRSOH¶V OLYHV WKDW IRFXVHV RQ
aspiration, including evidence which refutes the claim of low aspiration (e.g. 
Roberts et al, forthcoming), there is work which explores the content of aspiration 
(McDonald et al, 2011; Allen and Mendick, 2015), focuses on plans (Thompson 
and Holland, 2002), hope (Arnettt, 2000; Harden et al, 2012), ambivalence 
(Threadgold, 2012), fear (Heggli et al, 2013), and the role of place (Prince, 2013; 
White and Green, 2015), all of which have relevance for understanding how young 
people imagine the future. 7KLVERG\RIZRUNDOVRDQDO\VHVKRZ\RXQJSHRSOH¶V
imagination of the future reflects contemporary social, political, economic and 
cultural dynamics, the positions of young people in society more generally, and 




The research presented here is concerned with KRZ\RXQJSHRSOHDUHµRULHQWDWHG¶
to the future, that is the stances they adopt towards their lives and futures. Whilst 
we are interested in the content of their dreams, hopes or fears as they surface in 
the research, our aim is to concentrate on the question of how they approach or 
WHQG WRZDUGV WKH YHU\ SURFHVV RI LPDJLQLQJ WKH IXWXUH ,I µRULHQWDWLRQV DUH DERXW
how we begin, how we proceed from µhere¶ « WKH SRLQW IURP ZKLFK WKH ZRUOG
XQIROGV¶DV6DUDK$KPHGZULWHV\RXQJSHRSOH¶VRULHQWDWLRQVLQWLPH
and space and the concomitant modes of navigation they develop are our starting 
points for exploring how they imagine the future. This matters because we 
consider the idea of projectivity (Mische, 2009) ± how we reach to and make the 
future ± as an important DVSHFWRI\RXQJSHRSOH¶VDJHQF\DQGZH UHIOHFWRQ the 
very act of moving toward the future. 
 
In this article, we discuss the usefulness of the concept of orientation for analysing 
the future in the present, we critically examine the methodology our work is based 
on, then analyse the actions and reflections of our young research participants. 
We discuss four orientations and modes of present-future navigation: reach, 
shape, resources, and value. This selection of themes is not exhaustive but 
HPHUJHG IURP RXU UHDGLQJ RI WKH SURMHFW¶V YLVXDO DQG YHUEDO PDWHULDO DV IUXLWIXO
areas for how young people approach, imagine and account for the future. These 
themes also allow us to demonstrate the different temporal relations between the 
present and the future.  
 
The usefulness of the concept of orientation for researching the future 
Despite significant interest in the social construction of time and temporality in 
classical and post-structural sociology, the future is surprisingly absent and under-
researched in contemporary (qualitative) sociology (Mische, 2009). There is 
empirical life course research that explores perceptions of the future but this 
scholarship has largely stopped short of recognising projectivity or what Currie 
FDOOVDQµDQWLFLSDWRU\PRGHRIEHLQJ¶and 6FKXO]FDOOVµIXWXUHPRYHV¶
as an aspect of agency. As a result, argues Mische, future imagining is not 
incorporated into a theory of action (2009: 695). In youth studies, there is 
considerable current discussion of the question of agency (for instance, Coffey 
and Farrugia, 2014; Spencer and Duoll, 2015; Wells, 2015). However, whilst many 
authors make reference to the importance of temporality in navigating the world, 
the significance of the (imagined) future in the present is not well articulated. 
 
In the development of a set of tools for the study of projectivity, Mische specifies 
dimensions through which the future may be conceived and analysed: reach, 
breadth, clarity, contingency, expandability, volition, sociality, connectivity, and 
genre. Fundamental to her argument is an understanding of experience as 
inherently experimental, and as characterised by projection, a reaching into the 
unknown (Mische, 2009: 697). The present-future connection is therefore seen as 
central to social being and social action. In exploring different temporal horizons, 
our attention may be directed to the past or the future, the µreach¶ RI WKH time 
imagined or remembered can vary (from µWLQ\ VWUHWFKHV RI WLPH¶ Tavory and 
Eliasoph, 2013) to a long view), as may the focus of a particular temporal moment. 
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However, the ever-shifting present is pivotal to how we remember and imagine, 
construct and project (Adam, 1990). The connection between where we are now 
and what we can imagine next - micro present-IXWXUH WKUHVKROGVRU µSURWHQWLRQV¶
(Tavory and Eliasoph, 2013) and their relationship to broader orientations in time 
and space - is at the heart of our interest here. 
 
To further explore present-future imagining, we make use of the concept of 
orientations from the work of Sarah Ahmed. WhLOVW $KPHG¶V Queer 
Phenomenology (2006) was elaborated for theorising sexuality, we take inspiration 
from thinking with and through this book about the meanings of being orientated; 
µ+RZ LW LV WKDW ZH FRPH WR ILQG RXU ZD\ LQ D ZRUOG WKDW DFTXLUHV QHZ VKDSHs, 
GHSHQGLQJ RQ ZKLFK ZD\ ZH WXUQ¶ $KPHG   ,Q RUGHU WR H[SORUH WKLV
process of future-making through orientations, we reflect on the modalities of this 
navigation and the instruments required to settle directions, movements, and 
tempo.  
 
In the research presented here, we therefore work with an understanding of the 
IXWXUH QRW DV D GLVWLQFW DQG GLVFRQQHFWHG WHPSRUDOLW\ EXW D KRUL]RQ WKDW LV µWKH
DVVHPEODJHRISDVWDQGSUHVHQW WHPSRUDOLWLHV¶ &ROHPDQ$FFRUGLQJO\ZH
are interested in how young people approach their lives, at what speed, in the 
company of whom, and how they envisage reaching which destinations, as well as 
how they describe, assess and account for their moves. In this article we discuss 
the stances, directions, and movements which reveal the different ways in which 
our young participants engage with the idea of the future; their own future and the 
future of the social spaces they cross and inhabit. By looking at how young people 
stand in front of the multiplicity of the possible, we explore the very process of 
approaching the future to uncover the imaginary routes connecting the present of 
our respondents to their futures in relation to their dreams, their sense of 
responsibility, and their levels of awareness of their limits. In other words, this 
DUWLFOH FRQVLGHUV KRZ WKH IXWXUH LV SURGXFHG E\ µPRYLQJ¶ DQG WUDQVIRUPLQJ WKH
present according to new and different necessities and orientations.  
 
Methodology  
Imagine Sheppey was conducted on the Isle of Sheppey in Kent (UK), a place 
marked by poverty and stigmatised within and beyond the south east. It is the site 
of our previous research into young SHRSOH¶V IXWXUH LPDJLQLQJ Crow and Lyon, 
2011; Lyon and Crow, 2012; Lyon, Morgan and Crow, 2012). In Imagine Sheppey 
we continue to be interested in how young people whose lives are not already 
anticipated through known middle-class trajectories imagine their futures since 
their relative lack of resource requires greater attention to the future (Bryant and 
Ellard, 2015; Laughland-Booÿ, Mayall, DQG 6NUELã, 2014). The project team was 
made up of sociologists (the authors of this article), the artists group Tea, a 
community partner, the Blue Town Heritage Centre, and the young participants. 
The project started in October 2013 and was funded by an AHRC/ESRC joint 
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initiative1 for one year; data collection, analysis, and arts-based work took place in 
spring and summer 2014. 
 
0XFKUHVHDUFKLQWR\RXQJSHRSOH¶VIXWXUHVKDVEHHQEDVHGRQLQWHUYLHZDFFRXQWV
of what it is that young people aspire to, hope for, expect, or fear. Whilst our 
previous work in the Living and Working on Sheppey (2009-11) gathered imagined 
experiences, it also relied on individual narrative accounts. There are certainly 
innovative techniques used across youth studies (Heath and Walker, 2012), for 
instance timelines and collages (e.g. Bagnoli and Clark, 2010), reanimation 
interviews (Thomson and McGeneey, 2013), participatory methodologies 
(McKnight and Leonard, 2014), and respondent-generated visual data (Mizen and 
Ofosu-Kusi, 2010+RZHYHUH[LVWLQJUHVHDUFKDERXW\RXQJSHRSOH¶V IXWXUHVKDV 
tended to emphasise linear sequences, place the future in an artificial temporal 
and spatial suspension from the present, focus on the content of imagined futures, 
and rely on narrative. 
 
The ambition of Imagine Sheppey was to access stances which could not 
necessarily be directly expressed in language, as well as conscious thinking about 
the future. To this end, our methodology was collaborative, performative, and 
experimental, based on a form of interdisciplinary working that merged arts 
SUDFWLFH DQG VRFLRORJ\ DQG µD FRPPLWPHQW WR FRUSRUHDO H[SHULHQFH DQG
H[SHULPHQW¶ 0F&RUPDFN   )RU D FULWLFDO GLVFXVVLRQ VHH Lyon and 
Carabelli, 2015). Through a series of one-day Fast Forward workshops designed 
and led on Sheppey by the artists ArtistsZHHQJDJHG \RXQJSHRSOH LQ µPDNLQJ
WKH IXWXUH¶ (cf Soreneau and +XUGXFD܈, 2015) in leisure, work and residential 
spaces with different objects and materials. For this part of the project we worked 
with a core group of six 16- \HDU ROGV 7KH DFWLYLWLHV LQYROYHG WKH µGRLQJ RI
FUHDWLYHDUWLVWLFSHUIRUPDWLYHSUDFWLFHIRULQVLJKWVDQGXQGHUVWDQGLQJVWRHPHUJH¶
(Douglas and Carless, 2013: 55), and working with objects and materials to 
GRFXPHQW KRZ µ«EHLQJGLUHFWHG WRZDUG VRPHREMHFWV DQGQRW RWKHUV LQYROYHVD
PRUHJHQHUDORULHQWDWLRQWRZDUGWKHZRUOG¶$KPHG2XUVWDUWLQJSRLQW
was to take these tendencies seriously, reading them as acquired through 
practice, anGVXJJHVWLYHRIZLGHUIXWXUHRULHQWDWLRQVµ,IRULHQWDWLRQVDUHDQHIIHFWRI
ZKDW ZH WHQG WRZDUGV WKHQ WKH\ SRLQW WR WKH IXWXUH ZKDW LV QRW \HW SUHVHQW¶
(Ahmed, 2010: 247). 
 
The Fast Forward workshops were highly animated occasions. Different futures 
materialised quite literally surprising us all at how they took shape and what shape 
they took, and at times producing surreal images and scenes. The experience of 
the workshops was also a profoundly embodied one. We made use of 
µGLVRULHQWDWLRQGHYLFH>V@¶$Kmed, 2010: 254) e.g. a hula hoop to free the dynamics 
RILQWHUDFWLRQDQGLQKDELWDWLRQDQGRWKHUPDWHULDOVWKDWFRXOGµHQJDJHWKHVHQVHV¶
                                                 
1
 Imagine Sheppey is part of a large Connected Communities research grant from an AHRC/ESRC 
joint initiativH RQ &RPPXQLW\ (QJDJHPHQW DQG 0RELOLVDWLRQ 7KH ODUJHU SURMHFW LV µ7KH VRFLDO
historical, cultural and democratic context of civic engagement: imagining different communities 




(Pink, 2006) and stimulate play (Soreneau and +XUGXFD܈, 2015). For instance, we 
played with fabric in the wind, feeling its resistance against our bodies in different 
SRVWXUHVDQGZHUROOHGRQWKHJURXQGLQPLUURUHGFRQHVµFXUYLQJRXULPDJLQDWLRQV¶
(focus group participant). We recorded the activities of each day on two 
camcorders and several digital cameras, meaning that we were all in and engaged 
in documenting our activities (Blum-Ross, 2013: 1). 
 
:HWDONHGDVZHµSOD\HG¶EXW LWZDVGLIILFXOW WRJHQHUDWHUHIOHFWLRQVRQWKHSDUWRI
the young people either during or after our activities. We therefore organised a 
collage-making workshop for the core participants to elicit meanings and 
interpretation. Whilst this led to flashes of insight in relation to specific images or 
moments, what we had done could not be contained within language. Artists put 
together a video (http://www.livingandworkingonsheppey.co.uk/imagine-sheppey-
fast-forward-final-video) based on our activities which is itself a document of the 
\RXQJSHRSOH¶VRULHQWDWLRQVDVZHOODVDµGLVWLOODWLRQ¶RIWKHGDWDIRUXVWR LQWHUSUHW
further. However, we felt we could do more to try to access how young people feel 
and think about the future in conscious as well as non-verbal ways. Therefore we 
conducted focus groups with a wider cohort of 20 young people (16-21) using 
selected workshop images to stimulate their thinking and reveal their taken-for-
granted assumptions about the ways they might navigate their futures. This was 
also a way to involve young people in the interpretive process of the project 
(Mitchell, 2011), and offer confirmation or open new directions in our early 
readings of the workshop images (Bagnoli and Clark, 2010). We make use of the 
workshop and focus group data in the analysis presented below. 
 
Orientations to the Future 
 
Reach: How far is the future?  
A striking observation of our focus group participants was the way in which they 
GLIIHUHQWLDWHGEHWZHHQDGLVWDQWDQGDSUR[LPDWHIXWXUH,QRWKHUZRUGVWKHµUHDFK¶
(Mische, 2009) of their imagined futures was both extensive and tightly bound to 
the present. It is important to take both these temporal relations - RUWKLVµWZR-track 
WKLQNLQJ¶7KUHDGJRld, 2012) - seriously to gain insight into their future orientations. 
We therefore sought to grasp how the engagement with different temporal 
dimensions of the future moved young people in the present, which we discuss in 
this section. 
 
The first image presented to the group was of a pavement with a mirror hole. We 
told them that through the hole they could reach the future. In groups they had to 
describe what they saw, felt, smelt, thought after jumping into the hole. Perhaps 
because we asked about the future, participants felt compelled to describe an 
idealised ± and somehow standardised ± version of the future. One group 
answered by asking, µwhy are all those people flying around?¶ followed by the 
comment: µThe future is completely different from the present, there will be flying 
DQLPDOV«¶. Another group suggested that µThere will be more wars.... the human 
UDFH GRHVQ¶W NQRZ WKH PHDQLQJ RI SHDFH« HYHQ WKH ZRUOG OHDGHUV DUH QRW DW
SHDFH« WHFKQRORJy will get out of hand and there will be more conflicts¶. These 
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scenarios were extreme in their formulations. They had little or nothing in common 
ZLWKWKHSDUWLFLSDQWV¶OLYHGH[SHULHQFH$V6DUDKRQHRIWKHSDUWLFLSDQWVREVHUYHG
when we are asked to think about the future, our imagination sources details from 
science fiction to represent what is unknown and unknowable and where anything 
became possible. In other words, they could not position themselves in these 
imagined scenarios, but rather these futures were formulated by standing still in 
the present. These distant futures required contemplation and creativity to 
materialise, but there was no movement towards them. Somehow these futures 
were lifeless and they could not become goals; they were stories produced for 
HQWHUWDLQPHQW RU ZRUOGV WKDW H[LVWHG LQ GLVFRQQHFWHG WHPSRUDOLWLHV ,Q 0LVFKH¶V
WHUPVWKHUHZDVQRµFRQQHFWLYLW\¶EHWZHHQQRZDQGWKHQLQWKHVHDFFRXQWV 
 




The next image presented a warped reflection of a pavement and participants 
were asked to consider what could happen if we did not think of the future as 
WHPSRUDOO\ DOLJQHGZLWK WKHSUHVHQW$FFRUGLQJO\ WKHJURXSZDV LQYLWHG WR µMXPS¶
anywhere into the future to see what it was like and then return to the present with 
that knowledge. We wanted our participants to explicitly articulate the future ± 
made real in the act of speaking it ± to see its effects on how we live in the 
present.  The discussion became immediately personal and participants gave 
accounts of their own futures: what they wanted to see, their fears, hopes, and 
expectations. The majority wanted to know whether they had a family, nice 
children, a satisfying career or a decent house in which to live a comfortable life. 
For instance, one participant, Andrew, wanted to see whether getting a degree 
resulted in a job in his chosen field µbecause you need a job to earn money and 
then you can start a family «\RXUOLIHZRQ¶WEHRSHQZLWKRXWDMREDQGZLWKDORWRI
PDWHULDOOLPLWDWLRQVDQGDOVR\RXZRQ¶WKDYHDKRXVHDQG\RXZRQ¶WVWDUWDIDPLO\¶. 
,QDGLIIHUHQWH[DPSOHZHDOVRKHDUGRIOLIHWDNLQJDQµXQH[SHFWHGWXUQ¶&U\VWDOWROG
the story of her mum who µdid not expect to become a lorry driver and not to get 
HSLOHSWLF ILWV VR WKDW QRZ VKH FDQ¶W GR LW DQ\PRUH«¶. As AhPHG ZULWHV µZH DUH
touched by what comes near, just as what comes near is affected by directions we 
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KDYH DOUHDG\ WDNHQ¶  This second task repositioned the future as 
VRPHWKLQJ FORVH WR DQG VWULFWO\ UHODWHG WR WKH SUHVHQW 3DUWLFLSDQWV¶ UHVSRQVHV 
demonstrate their active engagement with this future. They are not just standing 
and imagining it, their imagination runs to connect and adjust what they know with 
what they hope for and what they are not familiar with to create dynamic links and 
viable paths to traverse. Hopes, dreams, fears, and anxieties about the future 
clearly instruct our movements. Yet, whereas hopes and dreams accelerate the 
future in the present (we can wish for our dreams to became real as soon as 
possible), fears and worries tend to slow us down and make us ponder in the 
present.  
 




The familiar present influenced the construction of personal futures also in terms 
of a realistic self-assessment: for our respondents, it became crucial to understand 
their own capabilities to move, their speed of travel, and the availability of 
navigational instruments to ease the way. For instance, one participant, Ashley, 
expressed the wish to start her own business but because she knew that her 
family did not have the financial assets, she presented the scenario of herself as a 
successful business woman as a dream that could not become an ambition or an 
DVSLUDWLRQ$VKOH\¶VUHDOLVWLF± rather than fantastical ± perception of the future was 
common among all the participants: none of them thought they could win the 
lottery and become rich to start a new life and none of them imagined a future of 
fame and success, a finding also reported by the CelebYouth project that enquired 
into how young people relate to celebrities (Harvey, Allen and Mendick, 2015). 
 
Shape: Lines and curves in time 
One of the problems of doing research about future-imagining is the difficulty of 
grasping the future outside of a spatial and sequential linear conceptualisation of 
time (past-present-future). In recent decades, there has been considerable debate 
- including in this journal (e.g. Roberts, 2012; Woodman, 2010) - on the character 





future, in this section we focus on the temporal entanglements through which 
young people envisage their lives. We take three examples to explore the micro 
temporal projections the participants revealed in different moments of the 
research: a visual exploration of time through collage-PDNLQJDQLPDJLQDWLYHµOHDS¶




is struck by the overall linearity between past, present and future. However, on 
closer inspection, we see that the picture fragments. Instead of legible images of 
what is thought of as known ± albeit in a generalised and idealised style as we see 
KHUHIRUµWKHV¶± beyond the present, we cannot see clearly what will emerge. 
There is no sense of direction as slivers of images in the form of arrows have been 
SXW WRJHWKHU WRVHQG WKHYLHZHU¶VJD]HXSDORQJGRZQDQGDURXQG7KHUH LVQR
µSUH-FRPSRVHG SORW¶ WKDW FDQ EH IRUHVHHQ ,QJROG    DV WKHUH LV QR
clear narrative. The shape of the future is yet to take shape so there is a contrast 







Our second example is taken from the Fast Forward workshop exploring 
residential futures, during which we made use of large flexible mirrored sheets, 
their malleability destabilising any capacity to represent in any straightforward way. 
They warped time and place as they reflected objects, people, and the immediate 
environment (see image 4 below). The mirrors themselves and the images they 
contained became part of a new landscape for the viewer, produced through the 
DFWLRQVDQGGLUHFWLRQVRIWKH\RXQJSHRSOHWKHPVHOYHV$NLQWR&ROHPDQ¶V
DSSURDFKWRWKLQNLQJDERXWWKHSDVWDVVRPHWKLQJZKLFKKDVWREHµMXPSHG¶LQWRfor 
a particular memory to be sought, we gently pushed the young people in our focus 
JURXSVWRµOHDS¶LQWRWKHIXWXUHLQUHODWLRQWRWKHLPDJHRIDµ:DUSHG3DYHPHQW¶,W
was an invitation to twist and turn exploring in time and space rather than to 
imaginatively inhabit a specific temporal landscape into the future. This stimulated 
the focus group participants WRWKLQNDJDLQVWWKHJUDLQ7KH\WDONHGDERXWµKHDGLQJ
LQDGLIIHUHQWGLUHFWLRQ¶IURPZKDWPLJKWEHH[SHFWHGSHUKDSVµEHQGLQJWKHUXOHV¶














Our third example also took place during the residential workshop with the 
mirrored sheets. The mood was confident and playful and the participants quickly 
took over the activities. At one point, Paul spontaneously made several cones into 
a tube in which he could lie down and roll along the pavement. This was a 
profoundly embodied action yet one that refuses the facility of the feet which we 
see dangling mid-air, our usual point of contact with the ground and through which 
we move forward. Rolling can be seen therefore both an act of groundlessness 
and a fully grounded movement. There is a certain linearity to the roll as he moves 
DORQJWKHSDYHPHQWEXWKLVH[SHULHQFHDVWKHµUROOHU¶LVWKDWWKHPRWLRQLVFLUFXODU
the turning a refusal to stay in place. There is also something ± literally ± self-
contained about the tube - until that is the pieces of the tube threaten to separate 
and we see a hand emerge to hold on.  
 
In this section, we have seen how the visual, verbal and performative explorations 
of the future reveal orientations that cannot be contained by a linear vision. 
)XUWKHUPRUH RQ WZR RWKHU RFFDVLRQV SDUWLFLSDQWV¶ JHVWXUHV VXJJHVWHG LW ZDV
barely possible to imagine their next step. When playing with fabric in the wind, 
DQGPDNLQJVKDSHVZLWKPLUURUHGSODVWLFVKHHWV WKH\DFWHG WR µEOLQG¶ WKHPVHOYHV
to their environment or to the direction of movement. They literally covered their 
heads or faces with the materials and stood still or moved hesitantly, uncertain of 
their direction or what they would encounter. Our discussions of these moments 
with them did not elicit conscious awareness of the potential meaning of these 
gestures but if we take seriously a pre-cognitive form of embodied knowing or 
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orientation, we can read these stances as an expression of the sheer 
imperceptibility of what lay around or ahead. Or in the view of a focus group 
SDUWLFLSDQWDGHOLEHUDWHDWWHPSWWRµKLGHIURPP\IXWXUH¶ 
 
Resources: the self and relationships in mobilising the future 
Another important aspect of our investigation into future orientations was 
dedicated to understanding whether and how relationships are felt as resources 
IRUPRELOLVLQJ WKH IXWXUH ,Q0LVFKH¶V  WHUPVKHUHZHH[SORUH WKHH[WHQW WR
which futures are imagined through volition or sociality. Furthermore, Tavory and 
Eliasoph argue for the importance of studying WKHµFRRUGLQDWLRQ¶RIIXWXUHVSRLQWLQJ
RXW WKDW µWKH ZD\ DFWRUV orient each other toward their futures has not, as yet, 
EHFRPHDFRKHUHQWUHVHDUFKSURJUDP¶>emphasis added] (2013: 909). They go on: 
µ:KHQ SHRSOH LQWHUDFW WKH\ FRRUGLQDWH WKHLU RULHQWDWLRQV WR WKH IXWXUH¶ In this 
section we discuss how young people imagine themselves moving forward in 
relation to other people, and the ways in which projected relationships are 
themselves modes of anticipating and marking time. 
 





To discuss relationships, we presented a new set of photographs to the focus 
JURXSV ,Q WKH ILUVWSLFWXUHVHYHUDO µFUHDWXUHV¶DUHPRYLQJ WRJHWKHUXQGHUDZKLWH
cloth in the wind. In the second, there is a group of creatures attached one to the 
other trying - hopelessly - to move in different trajectories. Interestingly, 
participants became quickly concerned with discussing these images in terms of 
how being part of a community might affect their own futures. For instance, John 
said, µ,WKLQNWKHIXWXUHLV«Like there is a group of people doing things together, 
EXWWKHQVRPHRIWKHPZLOOH[FHO«OLNHDWVFKRRO¶. Andrew added µsometimes I like 
WRKDYHP\RZQVSDFH WRGHYHORSP\VHOI«VRPHWLPHV\RXKDYH WRGHFLGHZKDW
you want to do as a person and you have to let the community and friends behind 
and do things for yourself.¶ These accounts suggest a complex understanding of 
community that becomes both the space in which social bonds are made and 
sustained but also a communal space limiting the individual who strives to excel. 
This tension between the impulse to autonomy and connection was also made 
clear, quite literally, during the Fast Forward ZRUNVKRS GHGLFDWHG WR µZRUN¶
Participants were asked to create their own workspace of the future and whilst 
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they all imagined spaces in which  they could work - and live - alone, in the 
physical rendering of these spaces, each was entangled with the space of the 
others. 
 





In the next set of images, there were two figures walking together towards the 
horizon and a group of creatures standing on a pavement looking in different 
directions. Looking at them Maggie said: 
 
 the two people could be a couple helping each other out but in a way 
WKH\DUHWLHGGRZQDVZHOOEHFDXVHWKLVSHUVRQZRXOGQ¶WKDYHFRPH
this far witKRXWWKLVSHUVRQ«ZKHUHDVWKLVRQHWKHRQHRQWKHLURZQ
they could go wherever they want. 
 
Maggie recognises that the creatures looking in different directions experience 
higher levels of freedom and yet, the dependent couple seems to walk towards a 
happier future than the independent creatures. 
 
Andrew also thought that success does not come through staying within the 
community but by taking the risk of standing out. Being successful, for him, implies 
EHLQJ DORQH DV LI WR IORXULVK ZHUH D VROR DFW µWKH IDQWDV\ RI WKH VRYHUHLJQ VHOI¶
(Berlant and Lee, 2014: 11), or what Mische refers to as µvolition¶. Yet, this solitude 
needs only WREH WHPSRUDU\DV LWGRHVQRWSURGXFHKDSSLQHVV µWREHKDSS\ \RX
need something concrete like a safe house that is your place where your things 
DUHDQG\RXUIDPLO\LVDQGWKLVLVZKHUH\RXDUHDSSUHFLDWHG«\RXQHHGVRPHWKLQJ
OLNHWKLVWRDQFKRU\RXUVHOI¶± Andrew continued explaining. 
 
)RU$QGUHZ WKH µFRPPXQLW\¶FDQEHDVSK\[LDWLQJDQG OLPLWLQJEXW LW LV WKHZKLFK
µFRXSOH¶LVLQstrumental to happiness and safety. Community is formed by a group 
of individuals who happen to be together which for Andrew leads to movements 
becoming struggles. We can then think about the quality of moving-with in terms of 
friction. Yet, Andrew would also be happy to share his future with a partner in 
order to gain support and companionship but in order to be successful he needs to 
12 
 
be alone.  
 
In addition, during the colODJH ZRUNVKRS 7LP ZURWH µ7KH IXWXUH FDQ EH OLNH WKH
wind, when it gets harder to push forward, only the most determined make it to 
WKHLU GHVWLQDWLRQV¶ 7KLV ILHUFH VWDWHPHQW IXUWKHU HYLGHQFHV WKH \RXQJ SHRSOH¶V
perception that the ability to succeed weighs on the shoulder on the individual who 
must remain focused on the final objective and overcome obstacles alone rather 
than through establishing alliances and solidarity networks to succeed (or reach 
JRDOVWRJHWKHUZLWKRWKHUPHPEHUVRIµWKHFRPPXQLW\¶<HW7LPDOVRZURWHµLQWKH
past, present and the future there will always be someone there even when you 
ORFN\RXUVHOIDZD\¶GHFODULQJKLVQHHGIRUKXPDQVXSSRUWDQGFRPSDQLRQVKLS 
 
Overall, our young respondents framed the conversation about their future in 
relation to people with ideas of career, success, and happiness. Whereas a 
chosen partner is here needed to be content and self-fulfilled, the absence of 
people can lessen competition in work environment and help enable success. 
:KDW WKH \RXQJ SHRSOH¶V DFFRXQWV UHYHDO LV DOVR WKH FRQVWUXFWLRQ RI D µVKDUHG
RULHQWDWLRQWRZDUGVZKDWLVJRRG¶$KPHGZKDWWKH\RXQJSDUWLFLSDQWV
believe they have to do in order to be happy is to have a successful career and a 
caring relationship. It may be that they emphasise ± and idealise - µQRUPDO¶IXWXUHV
(Bryant and Ellard, 2015) because work and relationships are accessible sources 
of value (Skeggs and Loveday, 2012: 484).  
 
Value: Making a future that counts 
The relative lack of material and symbolic resources possessed by working class 
young people and the context of class-based antagonisms and direct hostility 
towards the working class in the UK means that they approach the future with 
more uncertainty than their middle class counterparts, in terms of the positions 
they may occupy and the subjects they may become (Bryant and Ellard, 2015; 
Laughland-%RR¹0D\DOODQG6NUELã7KLVWKHQLQWHQVLILHVWKHµLQMXQFWion to 
anticLSDWH¶ $GNLQV  0). In the Imagine Sheppey focus groups, young 
participants strongly expressed the importance of achieving a future that counts, 
one that has value (Skeggs and Loveday, 2012). In this section we discuss what it 
is that young people do in the quest for value in the sphere of work, including how 
they contend with anticipated limitations, and the temporal configurations through 
which this imagining takes shape. 
 
Some of our focus group participants already experience themselves to be on a 
path to a specific, known future. Their vocational courses of study are intended to 
take them into a particular field of work and success is imagined as work for which 
their education has prepared them. In the exercise discussed earlier (in the section 




hoped for future is what makes sense of the present which in turn must produce 
this particular future to be of value. We see here how projectivity (Mische, 2009) is 
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a central aspecWRI\RXQJSHRSOH¶VDJHQF\ Clear goals do not secure the future 
DQG$QGUHZ¶VSODQUHPDLQVPDUNHGE\XQFHUWDLQW\, indeed in need of reassurance. 
His clarity may be empowering in producing capacity in the present, as well as 
potentially disempowering if the lived future is not aligned to the one imagined. 
Furthermore, this imagining produces a temporal orientation in which the projected 
future determines the value and meaning of the present and past. Judgements are 
then made about present actions and investments for their anticipated 
consequences, what Adam and Groves (2011) FDOO µWLPHSULQW¶ ,Q WKLV RULHQWDWLRQ
the conception of the future dominates the present and closes down its horizons, 
RULQ0LVFKH¶VWHUPVOLPLWVLWVµH[SDQGDELOLW\¶And it is this very practice of 
IXWXUHLPDJLQLQJWKDWµPDNHVWLPH¶(Adkins, 2011: 354). 
 
Moving to the future requires exertion. When discussing the image of creatures 
walking into the wind against a piece of fabric participants talked of the difficulty of 
PDNLQJWKHIXWXUHKDSSHQµ,W¶VDUHDOVWUXJJOH¶µ,W¶VKDUGWRJHWVRPHZKHUHLQOLIH¶
one going as far as to suggest that the fabric ± seen as the pressures of the future 
- µPLJKWFUXVKWKHP¶7KHIUDJLOLW\RIWKHIXWXUHDQGWKHSUHVHQW-future trajectory is 
powerfully voiced in the following exchange. Lynne is insistent about the benefit of 
NQRZLQJµIRUVXUH¶KRZWKLQJVZLOOZRUNRXWZKich for her would relieve the burden 
and uncertainty of decision-making in the present and remove the fear that she 
PLJKW µWRWDOO\PHVVXS¶$OWKRXJK WKHH[DPSOHVKHJLYHV ± missing an exam - is 
one about which she can already know the consequences, when Dawn points this 




µ,W¶V EHFDXVH \RX FDQ PDNH WKH ZURQJ GHFLVLRQ WKDW FDQ WRWDOO\ PHVV XS
\RXUIXWXUHOLNHPLVVDQH[DP«<RXNQRZ"¶ 
You are telling me that it would mess up your life to miss an exam, so you 
NQRZLW\RXGRQ¶WQHHGWRVHHWKHIXWXUHWRKDYHWKHSURRIIRULWDQG\RXFDQ
DYRLGLW« 
<HV EXW \RX GRQ¶ NQRZ LW IRU VXUH «:KHUHDV LI \RX VDZ LW \RX ZRXOG
know for sure.  
 
Value is understood as something whicKFLUFXODWHVUDWKHUWKDQEHLQJDµSHUPDQHQW
SURSHUW\RI WKHSHUVRQ¶ 6NHJJVDQG/RYHGD\2: 472, 480). Work - but not a 
µUXEELVKMRE¶- offers an opportunity to achieve value and demonstrate worth. Tom 
DVVHUWHG µ<RXJRWWDKDYHDQDPELWLRQ WRGRVRPHWKLQJ«\RXGRQ¶WZDQW WREHD
0U1RERG\IRUWKHUHVWRI\RXUOLIHGR\HU¶7KHGLVFXVVLRQFRQWLQXHG$OH[VDLGµ,I
\RX¶UH D JDUEDJH PDQ LW PDNHV \RX ORRN D FRPSOHWH SRRU SHUVRQ OLYLQJ RQ WKH
VWUHHWV¶6WLOO WKHHPSKDVLV RQ preparing the future is prized and mobilised as a 
resource of the self. Peers are criticised for lacking a clear plan of what to do after 
college, presumed to lead to almost certain failure. Whilst planning ± and hard 
work (Mendick, Allen and Harvey, 2015) - can make the future feel settled, plans 
are not directly translated into paths. They might steer and organise, and mitigate 
present anxieties, but they cannot offer promises. Planning itself is insufficient to 





lives having taken surprising directions (both in terms of unexpected opportunities 
and unforeseen problems), there is recognition of limited opportunities for young 
people today. This is perceived as a block to making a future happen and to 
becoming mature adults and having responsibilities which as we have already 
heard (in the discussion of Resources) is widely desirable to these young people. 
&KDUOLHSXWV LWEOXQWO\ µ7KHUH¶V QR MREVRXW WKHUH IRUXV¶6KH LV DQJU\DERXW WKLV
DQGH[SUHVVHVKHUVHQVHRILQMXVWLFHLQVWURQJDWWLPHVUDFLVWWHUPVµ:H¶UHJRQQD
EHUXQE\WKHP>µIRUHLJQHUV¶@VRRQHURUODWHU«7KH\¶OOPDNHXVVNLYYLHVQH[WZRQ¶W
they, like we did to the Blacks back LQWKHGD\¶Her remarks here are paradoxical 
DQG HYLGHQFH KHU µVWUXJJOH DJDLQVW FODVVLILFDWLRQ¶ 7\OHU . Whilst she 
recognises past suffering inflicted through racist distinctions she fears shifting 
attributions of value that would further diminish her social position µ«LQ WKHHQG
ZH¶UHJRLQJWRKDYHWRFOHDQthe sewers because everyone else is higher up than 
XV6RZH¶UHMXVWJRLQJWRJHWQRZKHUHLQOLIHUHDOO\¶2WKHUVLQWKHJURXSSURWHVWHG
at the racist way Charlie made her points although they appreciated how the 
experience of injustice and inequality generates visceral affective responses.  
 
Discussion and conclusions 
Young people are a particularly salient group for the study of future orientations. 
Often in transition or on the brink of making important decisions about their studies 
or work, a concern with the future resonates with their present experiences and 
possible trajectories. In this article, we have disentangled several dimensions of 
future orientation - reach, shape, resources and value - that emerged from the 
Imagine Sheppey project. These themes are not exhaustive but our approach 
does shed light on the ways in which projectivity ± a neglected aspect of agency 
(Mische, 2009) - is lived. 
  
Across our analysis, we observed how our respondents approach the future and 
initiate paths toward it - their modes of present-future navigation - revealing how 
their present affects and directs their journeys to the future. In particular, we were 
able to access their future imaginaries when our participants could envisage 
themselves walking toward this future (as opposed to the static idea of a future far 
in time and space), when they felt able to relate to the future as the horizon 
against which to measure and project their expectations, dreams, and fears. Yet, 
perhaps because of the strong connections between the present and the future, 
they found it hard to imagine that their lives could be much different from what they 
knew or experienced in the past and present. When they were experiencing the 
future in the arts-based workshops - rather than accounting for it verbally ± they 
sometimes hid or covered their faces, which we might interpret as a refusal to look 
ahead and an unwillingness to abandon the present they inhabit. Furthermore, 
during the focus groups, our participants seemed very aware of the weight of the 
present. They made frequent reference to limitations in the financial, social, and 
cultural resources available to them producing movements to the future that were 
familiar rather than adventurous, rationally calculated rather than risk-taking. 
Crucially, we reflect on what it takes to challenge the familiarity of the present - its 
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comfortable routines and patterns but also its overwhelming presence - and 
whether it is possible to imagine a future that differs greatly from what we know 
and to which we are accustomed.  
 
We were struck in the project by the extent to which affect underlies all of the 
\RXQJ SHRSOH¶V UHIOHFWLRQV DQG RULHQWDWLRQV :KHQ ZH GLVFXVVHG WKHLU LPDJLQHG
futures in relation to its distance, its values, and the resources needed to gain 
speed, these movements were often described in relation to fears, hopes, and 
dreams.  
 
Furthermore, the project was able to capture the multiplicity and co-existence of 




recognised the future as an ongoing action built through the accumulation of 
experiences and movements, twists and turns, and always slightly beyond our 
JUDVS7KLVFKLPHVZLWK0LVFKH¶VFDOOIRUVRFLRORJLVWVWRUHFRJQLVHOLYLQJDV
taking place within an imaginative horizon of multiple possibilities which are open 
and indeterminate. 
 
In conclusion, we contend that this experimental project was able to show the 
importance of studying the future through orientations rather than focussing on 
content-based scenarios. Thanks to the combination of performative arts-based 
and traditional (focus group) methods, we were able to trace the process of 
building paths to the future. These paths were often not linear, but rather the 
results of negotiations between what our participants wished for, what they felt 
could be possible, and their existing positionalities. Overall, the analysis presented 
here challenges common understandings of the future as bright or fearful, and 
privileges an understanding of the future as a process of becoming, reshaping, 
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